The work so far undertaken by the group has focused on mathematical problem solving using the TASC Problem Solving Wheel( Belle Wallace) as the vehicle to stimulate thought and organise strategies to find a way through any problem solving activity.  At Liss junior we have experimented with the TASC wheel in a number of problem solving activities with an encouraging response from all the children who took part.C:\Documents and Settings\liss\Desktop\Maths TASC day 5.1.06\DSCF0013.JPG The children were given a number of tasks in which they had to communicate with one another  and use the wheel  to find their way through the activities. It was encouraging to find them using the different strands of the wheel and using it communicate their ideas with one another although some of the headings gave them one or two problems and it was thought that a more simplified version could be used or miss out some of the sections untill they became more familiar with it. Other forms made up and tried C:\Documents and Settings\liss\Desktop\TASCProbSolvWorkSheet.xls
 There is a belief that in teaching mathematics children need to learn certain mathematical skills and procedures, how to subtract or multiply for example, before they learn to use these skills in a problem – solving situations. According to belief, problems should be used as a way of applying previously learned mathematical skills  and wrapping it up in  different contexts. As a result “children can come to think of mathematics as only being applicable to stereotyped situations”  (Mike Askew & Sheila Ebbutt).

 It could be said therefore that they do not try to make sense of the situation but assume the operation to be used is signalled  through the wording , or the size of the numbers. If the wording needs decoding because the child can not make any association with everyday experiences then the mathematics can become secondary to the problem solving, becoming too abstract. 

Therefore out of the work carried out with the children the question arose could we use the problem to try and make sense of the whole context  of the problem?  Turn the problem around and challenge the children to invent real life situations in which calculations  might arise encouraging more lateral  thought, drawing pictures , modelling the situation with concrete  materials  or discussing and acting it out, always  questioning. The next step therefore is to give them problems which can be more open ended for example :  if you had £50 to spend what could you buy from a suggested catalogue. Recording the process of calculating and showing just how they came to their answer/s  would be the problem activity. Decisions on which operations to use and putting words to their calculations trying to develop their own understanding of the part words play in a problem. 
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